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This case study involves twenty classroom teachers in an “integrating technology

in the classroom” course.  The students and two instructors meet for six weeks each

Tuesday and Thursday after school for three hours each session in a high school

computer lab.  About half of the students have completed one or more computer-based

training courses, and the other half is taking a technology course for the first time.  All of

the teachers have had some experience integrating computer-based instruction in their

classrooms.  This information was garnered from pre-registration surveys.

On the first evening of the course, which begins at 3:30 p.m., only five students

are in attendance, and they are all high school teachers.  The five teachers from the

middle school are missing along with eight teachers from two elementary schools located

approximately fifteen to twenty-five miles away, and two teachers from an elementary

school located in the same town.  One of the high school teachers informs the instructors

that the middle school does not release students until 3:30 p.m. and that is probably why

they are not in attendance as of yet.  The instructors then surmise that the eight

elementary teachers are still traveling, and assume the other two elementary teachers got

caught in traffic or meetings.  By 4:45 p.m. all of the teachers have arrived in the

classroom, and eighteen of them inform the instructors they will have to leave an hour

early to make 7:00 p.m. Tuesday night church activity commitments, and this will be the

case for every Tuesday evening; plus, the middle school teachers can arrive no earlier

than 4:45 p.m. on Tuesdays and Thursday because they are involved in after-school study

hall.

The instructors realize an immediate review of the class schedule is at hand and

propose changing from Tuesdays to another day during the week and running the



Thursday evening session from 4:45 p.m. to 7:45 p.m.  All agree on the Thursday

proposal.  Several days are proposed by the eighteen whose schedule does not allow for a

three hour session on Tuesday evenings, and the two students who have no time conflict

at all become quite perturbed by the sudden change of events.  No one can seem to agree

on a schedule that will work, and the class is in jeopardy of losing several students for the

rest of the course on the first night.  By 6:00 p.m. the group is at an impasse, the eighteen

students have already left to meet their church duties, and the instructors regret what they

thought was careful pre-planning.

The two students who are left have a half hour left in class and want to know if

this can all be resolved by Thursday.  The instructors relay their hopes that something can

be done and let the two students go early.  The two instructors evaluate the needs of their

students and began to create a plan that they could present to the group on Thursday for

their approval.

The instructors remind themselves of Thomas Hutchinson’s question “Who needs

what as defined by whom (WWW)?” and identify that the schedule is a real learning need

that must be met in order to progress any further in the course (Vella, 2002, pp. 64-67).

As the instructors visit they soon realize that half of the students live in an area roughly

twenty miles from the high school.  One of the instructors suggests splitting the detail and

teaching the course at an elementary school in the location twenty miles away and at the

high school.  The other instructor agrees and suggests using other nights or times to solve

the timing problems.  They realize they may not be able to meet all of the needs of their

students but feel they can make their proposals and take suggestions from the group and

then decide as a collective body as to what they should do.



The Thursday class begins at 4:45 p.m. as agreed upon at the last session, and the

instructors suggest the split locations for the remainder of the course.  The idea is well

received, and as each group divides by course location they soon realize they now have

more flexibility as to when they can meet and iron out schedules that meet their time

constraints.  One student suggests setting up online communication between the two

groups to facilitate discussion among all the students, and by 7:45 p.m. the class has had

ample time to address other learning needs and resources and establish objectives for the

remainder of the course.

Jane Vella’s first principle for effective adult learning is to conduct an adequate

needs assessment (Vella, p. 5).  The instructors of this course had done some preliminary

evaluation of who their students were and what they already knew, but failed to identify a

convenient time and eventually place for the class to meet.  As the instructors enlisted the

principle of honoring learning needs and resource assessment, via dialogue with their

students, they were able to solve the scheduling issues, and developed as a group other

principles outlined by Vella such as safety; sound relationships; praxis; learners as

decisions makers; and teamwork (Vella, p. 4).  Establishing these principles eventually

led to the development of others and a successful implementation of the course.
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